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Introduc)on	
  	
  
�  435,230	
  non-­‐UK	
  students	
  in	
  British	
  Higher	
  Education	
  in	
  
2011-­‐2012	
  

�  30%	
  of	
  these	
  students	
  were	
  enrolled	
  on	
  Business	
  courses	
  

�  International	
  students	
  represent	
  36%	
  of	
  the	
  total	
  cohort	
  of	
  
Business	
  students	
  in	
  the	
  country	
  

�  Clear	
  need	
  for	
  EAP	
  teachers	
  to	
  understand	
  the	
  demands	
  of	
  
the	
  discipline	
  



Our	
  local	
  context	
  	
  
	
  
�  Large	
  credit-­‐bearing	
  in-­‐sessional	
  EAP	
  module	
  for	
  Business	
  
students	
  (around	
  300	
  students	
  per	
  year)	
  

�  Direct	
  entry	
  students	
  to	
  the	
  3rd	
  year	
  of	
  an	
  International	
  Business	
  
degree	
  

�  Students	
  mainly	
  from	
  a	
  partner	
  institution	
  in	
  Guangzhou,	
  
China	
  

�  Business	
  students	
  also	
  make	
  up	
  a	
  large	
  proportion	
  of	
  the	
  pre-­‐
sessional	
  courses	
  in	
  Coventry	
  

�  Pre-­‐sessional	
  classes	
  are	
  largely	
  organised	
  around	
  subject	
  
groups	
  



Research	
  ques)ons	
  

� What	
  are	
  the	
  features	
  of	
  successful	
  academic	
  writing	
  
for	
  Business	
  courses?	
  

� What	
  makes	
  writing	
  for	
  Business	
  different	
  from	
  other	
  
academic	
  disciplines?	
  

� What	
  can	
  EAP	
  teachers	
  do	
  to	
  help	
  students	
  succeed	
  
in	
  this	
  discipline?	
  	
  	
  



Research	
  frameworks	
  
�  Genre	
  Analysis	
  –	
  Move	
  structures,	
  stages	
  of	
  academic	
  
writing	
  

�  Systemic	
  Functional	
  Linguistics	
  –	
  How	
  context	
  gets	
  into	
  
text	
  

�  Corpus	
  Linguistics	
  –	
  Source	
  of	
  language	
  data	
  	
  

�  Academic	
  Literacies	
  	
  -­‐	
  The	
  situation	
  of	
  writing,	
  
expectations	
  of	
  students	
  and	
  lecturers	
  	
  



Defini)ons	
  of	
  ‘genre’	
  	
  
� A	
  troublesome	
  concept….	
  

� A	
  ‘class	
  of	
  communicative	
  events	
  which	
  share	
  
communicative	
  aims’	
  	
  

	
  
� These	
  genres	
  contain	
  similarities	
  in	
  terms	
  of	
  
‘structure,	
  style,	
  content	
  and	
  audience’	
  	
  

�  Swales	
  1990:58	
  



�  For	
  Martin…..	
  

� Genre	
  is	
  a	
  	
  

�  ‘staged,	
  goal	
  oriented	
  social	
  process’	
  	
  

� Martin	
  (1997:13)	
  	
  



Genre	
  Analyses	
  in	
  Wri)ng	
  for	
  
Business	
  Courses	
  
�  Zhu	
  (2004)	
  looked	
  at	
  academic	
  writing	
  on	
  Business	
  courses	
  in	
  
the	
  United	
  States.	
  	
  

�  4	
  specific	
  ‘business	
  genres’.	
  	
  	
  

�  A	
  case	
  analysis	
  was	
  based	
  on	
  an	
  actual	
  business	
  situation	
  where	
  
students	
  had	
  to	
  apply	
  theories	
  and	
  make	
  decisions.	
  	
  	
  

�  A	
  business	
  report	
  was	
  the	
  most	
  flexible	
  in	
  focus	
  and	
  scope.	
  	
  
	
  
�  A	
  proposal	
  focuses	
  on	
  strategies.	
  

�  A	
  design	
  project	
  would	
  design	
  or	
  improve	
  a	
  business	
  system.	
  	
  	
  

	
  



Literature	
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  2	
  	
  
� Zhu	
  argues	
  that	
  there	
  is	
  a	
  ‘strong	
  problem	
  solving	
  
orientation’	
  and	
  a	
  real	
  world	
  element	
  designed	
  to	
  
‘socialize	
  students	
  into	
  the	
  business	
  world’	
  (2004:123)	
  	
  

� But	
  students	
  have	
  to	
  satisfy	
  the	
  ‘institutional	
  
purposes’	
  (2004:123)	
  by	
  demonstrating	
  theoretical	
  
knowledge	
  as	
  part	
  of	
  their	
  writing.	
  	
  	
  

� A	
  dual	
  purpose	
  in	
  writing…professional	
  and	
  academic	
  
demands…..problematic	
  for	
  students?	
  	
  



Literature	
  Review	
  3	
  
�  Yeung	
  (2007)	
  focuses	
  on	
  the	
  overall	
  rhetorical	
  structure	
  of	
  
academic	
  writing	
  on	
  Business	
  courses.	
  	
  	
  

�  Research	
  articles	
  generally	
  have	
  an	
  ‘hour-­‐glass’	
  structure	
  
moving	
  from	
  the	
  general	
  to	
  the	
  specific	
  and	
  then	
  concluding	
  
with	
  more	
  general	
  points.	
  	
  

�  Business	
  genres	
  tend	
  to	
  have	
  a	
  more	
  ‘funnel-­‐shaped’	
  (2007:162)	
  
organisation.	
  	
  	
  

�  The	
  writer	
  may	
  refer	
  to	
  some	
  general	
  theories	
  but	
  the	
  emphasis	
  
is	
  to	
  move	
  towards	
  practical	
  solutions	
  in	
  the	
  recommendations	
  
section.	
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� Nathan	
  (2013)	
  built	
  a	
  corpus	
  of	
  53	
  marketing	
  and	
  
management	
  case	
  reports	
  and	
  compared	
  them	
  with	
  
the	
  BAWE	
  corpus	
  	
  

	
  
�  Identified	
  three	
  obligatory	
  moves	
  reports	
  (orientation,	
  
analysis	
  and	
  advisory)	
  	
  	
  

�  Five	
  optional	
  moves	
  (methodology,	
  options	
  and	
  
alternatives,	
  summary	
  and	
  consolidation,	
  
supplementary	
  supporting	
  information	
  and	
  reflection)	
  	
  



Business	
  wri)ng	
  in	
  the	
  BAWE	
  
corpus	
  	
  
� Case	
  studies	
  ‘analyse	
  an	
  exemplar	
  in	
  order	
  to	
  
demonstrate	
  or	
  develop	
  an	
  understanding	
  of	
  
professional	
  practice’	
  (Nesi	
  &	
  Gardner	
  2012:189)	
  	
  

� Part	
  of	
  the	
  Preparing	
  for	
  Professional	
  Practice	
  group	
  
which	
  includes	
  Problem	
  Questions,	
  Proposals,	
  Design	
  
Specification	
  and	
  Case	
  Studies.	
  

� Case	
  studies	
  are	
  common	
  assignments	
  on	
  Business	
  
and	
  Medicine	
  courses	
  



Business	
  wri)ng	
  in	
  the	
  BAWE	
  
corpus	
  	
  
�  	
  The	
  case	
  study	
  genre	
  family….	
  

	
  	
  1)	
  Company	
  Reports	
  where	
  students	
  pretend	
  	
  
	
  	
  	
  	
  	
  	
  to	
  address	
  a	
  business	
  or	
  shareholder	
  
	
  
	
  	
  2)	
  Organisation	
  Analyses	
  concerned	
  with	
  	
  	
  	
  	
  	
  
	
  	
  	
  	
  	
  	
  business	
  issues	
  but	
  not	
  set	
  in	
  the	
  	
  
	
  	
  	
  	
  	
  	
  imagined	
  workplace	
  
	
  
	
  	
  3)	
  Single	
  Issue	
  Report;	
  more	
  ‘overtly	
  	
  	
  	
  
	
  	
  	
  	
  	
  	
  academic’	
  with	
  no	
  assumed	
  consultant	
  role	
  	
  
	
  	
  	
  	
  	
  	
  or	
  personal	
  responsibility	
  for	
  advice	
  	
  	
  
	
  	
  
	
  	
  	
  	
  	
  	
  (Nesi	
  and	
  Gardner	
  2012:194)	
  



The	
  type	
  of	
  Business	
  assignment	
  affects	
  the	
  register	
  used	
  by	
  	
  
successful	
  students	
  (from	
  more	
  ‘academic’	
  to	
  more	
  ‘professional’)	
  
	
  
Register	
  can	
  be	
  analysed	
  in	
  terms	
  of	
  the	
  field	
  (topic)	
  tenor	
  (writer	
  –	
  	
  
reader	
  relationship)	
  or	
  mode	
  (presentation	
  of	
  information)	
  	
  
	
  
Gardner	
  (2012)	
  	
  
	
  
	
  	
  



Ini)al	
  study	
  	
  
�  Investigates	
  assignments	
  on	
  the	
  EAP	
  support	
  module	
  and	
  main	
  
Business	
  courses:	
  

�  1)	
  What	
  type	
  of	
  Business	
  writing	
  do	
  our	
  	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  students	
  have	
  to	
  produce?	
  	
  
	
  
	
  	
  	
  2)	
  How	
  do	
  the	
  assignment	
  types	
  influence	
  the	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  register	
  of	
  student	
  writing?	
  (field,	
  tenor	
  and	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  mode)	
  	
  	
  
	
  
	
  	
  	
  3)	
  How	
  closely	
  should	
  our	
  EAP	
  writing	
  tasks	
  and	
  	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  teaching	
  be	
  geared	
  towards	
  assignments	
  on	
  the	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  main	
  Business	
  modules?	
  	
  	
  



Data	
  and	
  data	
  collec)on	
  	
  
�  International	
  Business	
  students	
  were	
  approached	
  in	
  the	
  EAP	
  classes	
  and	
  

informed	
  about	
  the	
  project	
  

�  Students	
  signed	
  consent	
  forms	
  and	
  ethical	
  clearance	
  was	
  granted	
  at	
  Coventry	
  
and	
  Birmingham	
  University	
  

�  Initial	
  research	
  is	
  into	
  writing	
  awarded	
  over	
  60%	
  by	
  subject	
  lecturers	
  and	
  EAP	
  
tutors	
  (2:1	
  and	
  1st	
  class)	
  	
  

�  Currently	
  59	
  texts	
  in	
  the	
  corpus	
  (88019	
  words)	
  	
  

�  All	
  data	
  is	
  anonymised	
  in	
  the	
  writing	
  up	
  of	
  results	
  	
  

�  Corpus	
  analysis	
  using	
  w:matrix	
  and	
  Antconc	
  tools	
  	
  



Business	
  module	
  assignment	
  	
  
�  Assignment	
  Information	
  
	
  
�  This	
  assignment	
  requires	
  you	
  to	
  write	
  a	
  1750	
  word	
  original	
  essay	
  /	
  report	
  critically	
  

evaluating	
  	
  BarclayCard	
  	
  using	
  the	
  key	
  frameworks	
  of	
  International	
  Business.	
  	
  	
  
	
  	
  
�  Case	
  Study:	
  Barclay	
  Card	
  Case	
  Study	
  
	
  
�  Frameworks;	
  
	
  
�  International	
  business	
  trade	
  theories	
  (Legal,	
  political,	
  cultural,	
  economics).	
  
�  FDI	
  (Greenfield,	
  JVs,	
  Franchising),	
  
�  Strategy	
  (Risk,	
  Organization	
  structure,	
  Porters	
  5	
  Forces,	
  Value	
  Chain,	
  Ansoff).	
  
�  You	
  can	
  use	
  diagrams	
  to	
  explain	
  the	
  frameworks.	
  
	
  
�  Guidelines;	
  Use	
  the	
  theories	
  and	
  frameworks	
  of	
  International	
  business	
  as	
  an	
  analytic	
  

lens	
  to	
  explain	
  the	
  policies	
  of	
  BarclayCard	
  
	
  



EAP	
  module	
  assignment	
  	
  



Business	
  module	
  
Assignment	
  

EAP	
  module	
  
assignment	
  

How	
  are	
  these	
  differences	
  realised	
  in	
  the	
  register	
  of	
  	
  
student	
  writing?	
  	
  



Imagined	
  consultant	
  iden)ty	
  	
  

Extracts	
  from	
  1st	
  class	
  EAP	
  reports	
  



Language	
  of	
  advice	
  /	
  
recommenda)on	
  

EAP	
  module	
  

Business	
  module	
  

	
  EAP	
  module	
  (56	
  tokens)	
  

Business	
  module	
  (41	
  tokens)	
  

Recommendations	
  are	
  important	
  in	
  both	
  assignments,	
  but	
  more	
  central	
  
to	
  the	
  EAP	
  assignment.	
  
	
  
4716	
  words	
  EAP	
  /	
  21,476	
  =	
  22%	
  of	
  assignment	
  length	
  
2697	
  words	
  subject	
  tasks	
  /	
  21,421	
  =	
  12.5%	
  of	
  assignment	
  length	
  	
  
	
  
Often	
  mixed	
  with	
  ‘conclusions’	
  in	
  the	
  subject	
  assignments	
  in	
  this	
  corpus	
  	
  
	
  



Concordance	
  lines	
  with	
  	
  
‘Tesco	
  should’	
  

Most	
  frequent	
  clusters	
  	
  
with	
  ‘should’	
  	
  
	
  
Tesco	
  or	
  synonym	
  (company	
  /	
  firm	
  /	
  it)	
  =	
  50	
  /82	
  =	
  60%	
  
of	
  occurrences	
  	
  



‘Should	
  be’	
  	
  

Able	
  students	
  were	
  also	
  able	
  to	
  use	
  the	
  passive	
  voice	
  to	
  frame	
  their	
  advice	
  



Use	
  of	
  frameworks	
  and	
  models	
  in	
  
Business	
  assignment	
  

Visual	
  information	
  and	
  models	
  
emerged	
  as	
  a	
  major	
  part	
  of	
  this	
  	
  
assignment	
  
	
  
This	
  affected	
  the	
  mode	
  of	
  production	
  
with	
  greater	
  use	
  of	
  diagrams	
  and	
  	
  
application	
  of	
  models	
  in	
  successful	
  	
  
student	
  writing	
  



Frequency	
  list:	
  Business	
  module	
  
assignment	
  	
  	
  

Importance	
  of	
  models	
  can	
  be	
  	
  
seen	
  by	
  the	
  frequency	
  list	
  
	
  
Entrants,	
  clock,	
  
forces,	
  Ansoff	
  	
  



Concordance	
  lines	
  can	
  reveal	
  how	
  students	
  use	
  the	
  models	
  	
  
and	
  apply	
  them	
  to	
  the	
  facts	
  of	
  the	
  case	
  study.	
  

Successful	
  students	
  are	
  able	
  to	
  demonstrate	
  that	
  they	
  have	
  understood	
  
the	
  models	
  and	
  can	
  apply	
  them	
  to	
  the	
  case	
  	
  



Conclusions	
  and	
  future	
  direc)ons	
  	
  
�  Corpora	
  of	
  student	
  tasks	
  can	
  be	
  used	
  to	
  model	
  successful	
  
writing	
  on	
  EAP	
  courses.	
  	
  This	
  can	
  provide	
  useful	
  input	
  in	
  
ESAP	
  classes.	
  	
  

�  An	
  awareness	
  of	
  writing	
  on	
  main	
  Business	
  modules	
  can	
  
influence	
  EAP	
  course	
  design	
  (in-­‐sessional	
  and	
  pre-­‐
sessional)	
  	
  

�  Collaboration	
  with	
  subject	
  lecturers	
  can	
  inform	
  teaching	
  
and	
  the	
  setting	
  of	
  assignment	
  tasks	
  

�  Future	
  interviews	
  with	
  subject	
  lecturers	
  will	
  help	
  to	
  
identify	
  disciplinary	
  demands	
  more	
  clearly	
  	
  



Selected	
  references	
  	
  
	
  
�  Christie,	
  F.	
  &	
  Martin,	
  J.	
  R.	
  (1997)	
  Genre	
  &	
  Institutions:	
  Social	
  Processes	
  in	
  the	
  Workplace	
  

and	
  School.	
  London.	
  Continuum	
  International	
  Publishing.	
  	
  	
  	
  	
  
�  Eggins,	
  S.	
  (2004)	
  An	
  Introduction	
  to	
  Systemic	
  Functional	
  Linguistics.	
  New	
  York.	
  

Continuum	
  International	
  Publishing.	
  
�  Gardner,	
  S.	
  (2012)	
  ‘A	
  Pedagogic	
  and	
  professional	
  Case	
  Study	
  genre	
  continuum	
  in	
  

Business	
  and	
  in	
  Medicine’	
  in	
  the	
  Journal	
  of	
  Applied	
  Linguistics	
  and	
  Professional	
  Practice	
  
9:13-­‐35	
  

�  Nathan,	
  P.	
  (2013)	
  ‘Academic	
  writing	
  in	
  the	
  business	
  school:	
  The	
  genre	
  of	
  the	
  business	
  
case	
  	
  report’	
  in	
  the	
  Journal	
  of	
  English	
  for	
  Academic	
  Purposes	
  12:57-­‐68	
  

�  Nesi,	
  H.	
  &	
  Gardner,	
  S.	
  (2012)	
  Genres	
  Across	
  the	
  Disciplines:	
  Student	
  Writing	
  in	
  Higher	
  
Education.	
  	
  Cambridge.	
  Cambridge	
  University	
  Press	
  

�  Swales,	
  J.M.	
  (1990)	
  Genre	
  Analysis:	
  English	
  in	
  academic	
  and	
  research	
  settings.	
  
Cambridge.	
  Cambridge	
  University	
  Press	
  

�  Yeung,	
  L.	
  (2007)	
  ‘In	
  search	
  of	
  commonalities:	
  Some	
  linguistic	
  and	
  rhetorical	
  features	
  of	
  
business	
  reports	
  as	
  a	
  genre’	
  in	
  English	
  for	
  Specific	
  Purposes	
  26;	
  156-­‐179	
  

�  Zhu,	
  W.	
  (2004)	
  ‘Writing	
  in	
  business	
  courses:	
  an	
  analysis	
  of	
  assignment	
  types,	
  their	
  	
  
characteristics	
  and	
  required	
  skills’	
  in	
  English	
  for	
  Specific	
  Purposes	
  23;	
  111-­‐135	
  



� Thank	
  you	
  for	
  your	
  attention….	
  

� Any	
  questions	
  /	
  thoughts	
  /	
  suggestions?	
  	
  

	
  


