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Proposing a ‘mainstreaming’ approach 

Current EAP provision 
Pre-sessional courses: international students/ largely generic 
In-sessional courses: all students/ discipline-specific 
 
Mainstreaming/Principles 
1. Embedding writing instruction into subject curricula 
2. Collaboration between writing experts and subject tutors 
3. Creating discipline-specific resources, using student genres 

and apprentice corpora 
4. Genre instruction for all students, linguistic extension work 

for some 
5. Scaffolding learning 
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Drawing on existing traditions of academic 
writing instruction 
• Genre based approaches (EAP/Sydney School): Identifying 

specific language and discourse features of discipline’s genres 
 explicit teaching of genres 

 
• Writing across the Curriculum (WAC), Writing in the 

Disciplines (WiD): Embedding writing instruction into subject 
curriculum  involvement of subject tutors 

 
• Academic Literacies: Focus on practices surrounding writing 

(identities, power relations)  enabling students to 
understand and critique practices 
 



Resources development 

Background 
CTF (2011) funding for development of writing resources in four 
disciplines: 

• Applied Linguistics 
• Pharmacy 
• History 
• Management 

 
Implemented and evaluated in Applied Linguistics, Pharmacy and 
Management 



Developing disciplinary writing resources:  
from text to corpus 
Process 1: Genre/Text analysis 
 Subject tutors identify relevant genres; select exemplars 
 Writing experts (in consultation with subject tutors) analyse text 

features; prepare writing resources 
 Piloting and evaluating the writing resources in workshops jointly run 

by writing and subject tutors  
 
Process 2: Compilation of subject-specific corpora 
Apprentice writing corpus = a corpus of high scoring and low scoring 
apprentice texts from students following the same programme 
 Pharmacy: 255 scripts / 400,000 words (MSc) 
 Applied Linguistics:  199 scripts / 300,000 words (MA) 
 History: over 3000 scripts available (BA) - though none selected as 

yet 
 



Texts for genre analysis 

Discipline Genre  Word 
count 

Level of study Structure 

History 
  

Essay 2000 undergraduate not 
signposted 

Applied 
Linguistics 

Essay 
Research 
report 

3500 
15000 

postgraduate signposted 
through 
headings 

Management 
  

Critique 1500 postgraduate not 
signposted 

Pharmacy Methodology 
recount 

8000 undergraduate not 
consistently 
signposted 

ursula.wingate@kcl.ac.uk || christopher.tribble@kcl.ac.uk 



From student texts to teaching resources 
(Process 1) 

Please skim the student texts in your hand-out: 
1. Management (with grade and tutor comments) 
2. History (with grade) 
3. Pharmacy (with grade)  
 
Discuss in groups how they could be used for teaching/learning 
resources (10 minutes). 
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Preparing resources - Step 1: Staging 
 

A successful text fulfils the communicative 
purpose of the genre by being presented in a 
staged and sequenced order that is expected by 
the discourse community (Swales, 1990; Martin 
1992, Martin & Rose, 2012: ‘schematic 
structure’). 
 enabling students to recognise the structure 
of successful texts  
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Staging:  Example from Pharmacy 
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Staging: Example from Marketing 
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Preparing resources - Step 2: Move analysis 

Texts are built up systematically through a series 
of (obligatory and optional) moves and steps 
(see Swales’ CARS model, 1990: 141) 
 
 enabling students to recognise necessary 
moves and their communicative purposes  
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Move analysis: Example Management 
(Moves in first paragraphs) 
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Move analysis: Example Pharmacy 
(Moves in Discussion section) 
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The complexity of move analysis 

Example History: Summary Analysis 
 
See History Teaching resources (Introductions) in your handout. 
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Preparing resources - Step 3: Linguistic 
analysis 

 enabling students to recognise the lexico-
grammatical features of academic texts 
1. Lexis (see corpus-based extension work) 
2. Person, modality 
3. Cohesion, thematic development 
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Linguistic analysis (preliminary) 
Example from Pharmacy 
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Linguistic analysis/cohesion 
Example from Management 
This paper has shown that there are different forms of criticism concerning the societal 
marketing concept. [25] However, marketers should continue to follow this notion, 
since on the whole, a societal orientation provides a win-win situation for companies, 
consumers and the society at large (Drumwright and Murphy 2001). Nevertheless, as 
outlined in this critical review, some issues have not been resolved yet and more 
research in these specific areas (as for example the measurement of a societal 
orientation or the degree of corporate interference in societal matters) is needed. [26] 
  
  

PARAGRAPH FUNCTION: CONCLUSION 
[25] Summarising statement [‘this paper 
has shown’] 
  
[26] Tentative recommendation; need for 
more research [‘however’, ‘nevertheless’, 
‘as outlined in this critical review’] 
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Methods of resources preparation/Summary 

1. Staging: Presenting structures of high and low achieving texts 
2. Move analysis: Presenting parts of texts with commentary 

that describes the moves 
3. Linguistic analysis: Presenting parts of texts with 

commentary that describes lexico-grammatical features 
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Teaching/learning approach [1] 

Structure of resources: 
1. Examples from three high achieving texts with commentary 
2. Notes section 
3. Example from high achieving text – students to write 

commentary 
4. Reflection notes 
5. Examples from two low achieving texts 
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Section for student’s commentary 
Example from Applied Linguistics 

Introduction  
The field of SLA aims to understand how second languages are acquired and what factors 
facilitate this acquisition. Chomsky’s  hypotheses (1965) that language is rule-governed 
and triggered subconsciously by exposure have been regarded as central tenets in 
mainstream SLA, along with his sharp delineation between competence, the idealised 
internal knowledge about language, the study of which will give insight into mental 
representations, and performance, the way language is actually used. [1]  Social and 
affective factors are still viewed as “relatively minor in their impact” (Long, 1997:319) and, 
since they relate to use rather than acquisition, have been dismissed as outside the remit 
of SLA (Gregg, 1989:18). [2] 
Thus, in mainstream SLA, learning and language acquisition are psychological processes, 
with the individual as the “sole channel through which knowledge is gained” (Donato, 
2000:45). Research focuses on questions such as the order of morpheme or pronoun 
acquisition (reviewed in Ellis, 1994:96-99) or, for interactionists, how input affects learners’ 
second language grammars (Gass, 2003:224). [3] This assumption, however, ignores the 
social, political and cultural contexts in which acquisition occurs and, as a result, essential 
issues of learner identity; power and inequality; bilingualism and multi-lingualism and the 
use of English as a Lingua Franca are sidelined. [4] 
[5]Because this reductionist view of the learner appears to stem from the desire for SLA to 
be viewed as “a branch of cognitive science” (Doughty and Long, 2003:4), this essay will 
begin by looking at the research methods employed by mainstream SLA before examining 
whether the division between use and acquisition and the metaphors of learning which 
conventional SLA employs confine the learner into a “one-dimensional acquisition device”. 
The second half of the essay will examine aspects of sociocultural theory (SCT), to 
discover whether from this perspective the learner is restored to a multi-dimensional 
individual. In doing so, I hope to demonstrate that SCT not only enhances knowledge of 
how languages are learned but has direct and useful pedagogical implications. 

COMMENTARY 

 
[1] 
  
  
  
[2] 
  
  
[3] 
  
[4] 
  
  
[5] 
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Teaching/learning approach [2] 
From workshops to independent work 
A teaching learning cycle 

A teaching/learning cycle for secondary school (from Rothery and 
Stenglin 1994:8) cited in Martin, 2000: 119)  



Evaluation/Applied Linguistics and Pharmacy 

 Student questionnaire (99 returns from 112 participants) 
 Audio-recordings of group discussions in workshops 

(deconstruction and joint construction phases) 
 Track changes of texts amendments in joint construction phase 
 Follow-up student interviews 



Evaluation [Questionnaire] 



Evaluation [Group discussions]  

Observed learning in deconstruction phase: 
Example: Applied Linguistics: Introductions 
S1: The framework of A, B and C is very similar, you have to set 

the academic context and cite enough reference to prove the 
academic background and then the problem you want to focus 
on. 

S2: And then there is the map to show the reader how I am 
going to address the problem. 

 



Evaluation [Track changes] 

Changes to text in joint construction phase 
 



Use of corpus : Extension work for developing 
writers’ lexis, grammar and phraseology 
Corpus informed extension materials 

• Word lists and glossaries 
• Disciplinary practices (e.g. citations) 
• Phrase banks 

 
(see more details in extra handout) 

 



Glossaries: keyword analysis/Pharmacy 



Citational practices/Applied Linguistics 

N  
1,563 ly and in detail. Butt et al. (2000), however, has been comp 
1,564 cademic writing tasks. Lillis (2001:30-31) refers to Ivanic  
1,565 in textbooks. However, as Lai (2008) concludes, teachers are 
1,566  Language Studies Simpson J., (2006) 'Differing expectations 
1,567 lish in London. Ryan and Deci (2000) in their Self-Determina 
1,568 n in Brown (1990), and Skehan (1989). Their proposed agenda  
1,569 n the lesson observed. Spratt (2005) earlier in section 2.8, 
1,570 nsive Reading Programme Davis (1995) states that one of the  
1,571  in agreement with Ellis & He (1999) who attributed word lea 
1,572 Nigeria for example, Bamgbose (1992) states that time is was 
1,573 n Korea (1945-present), Japan (1945-present) and Thailand (u 
1,574 ulary teaching. As Armbruster (1986) mentions, strategies li 
1,575 British call centres, Cameron (2000) found that preferred sp 
 



A final argument for the mainstreaming 
writing approach 
1. Focus on genres students have to write 
2. High level of student involvement and satisfaction 
3. Feasible level of subject lecturers’ involvement 
4. Initially resource-intensive, but sustainable 

 
5. An effective format for in-sessional support? 
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